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First, I want to acknowledge Sally Haslanger’s academic humil-
ity.! Her willingness to travel across academic disciplines is admirable.
Second, I also appreciate her intellectual humility. Presenting ideas that
she acknowledges as “developing and/or incomplete” is laudable. I say
this because I hope my response to Sally is interpreted as a conversa-
tion starter rather than an assessment or critique. Overall, I agree with
her that social change requires cultural change. I also agree that an
education for social change must grapple with the moral implications

of teaching students how to challenge ideological formations.

I consider Haslanger a fellow traveler because we both are
interested in an education that challenges ideology. However, I do have
two key concerns with her conception of ideology. First, I wonder if
her normative analysis can effectively address #he paradox of ideology: the
ability to distinguish between non-ideological and ideological beliefs.
Second, I am concerned with her ability to outline justifiable educa-
tional practices that teach children how to challenge ideological dom-
ination. In this brief response, I explain why the paradox of ideology
is a problem and why Haslanger’s analysis seems unable to address this
paradox. Then, I briefly sketch a critical approach to teaching students
how to challenge ideology—one that attempts to avoid the paradox of

ideology.
THE PARADOX OF IDEOLOGY

The paradox of ideology, as Rahel Jaeggi explains, is an inability to
differentiate between an adequate definition of the field of interpre-
tations and possibilities, and definitions that are problematic or inade-
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quate—in example, ideological.> Addressing the paradox of ideology
seems to require the normative ability to distinguish ideological cultur-
al practices from non-ideological practices. Escaping this paradox is
even more problematic because, as Haslanger acknowledges, “political
and legal theorists are as subject to ideology as anyone else.” This be-
ing the case, an ideology critique must address at least three questions:
(1) how do we determine ideological versus non-ideological beliefs? (2)
who is capable of making these judgments? (3) how does an individual

or group gain these capabilities?

To address the paradox of ideology, Haslanger turns to the
“epistemology of oppositional consciousness” and “conscious raising”
in Jiberatory movements. Haslanger focuses on liberatory movements,
rather than social movements in general, because she believes such
movements are better positioned to expose ideological formations.
However, this focus does not overcome the paradox of ideology. For
instance, oppositional consciousness even within liberatory move-
ments are constructed and contested, and in ways that can be ideo-
logical. For example, within the Black Lives Matter (BLM) movement
there are debates over the role of capitalism in black liberation.” Some
within BLM believe black liberation is realized by expanding black
businesses, while others claim capitalism, even black capitalism, is anti-
thetical to black liberation. My point is deep disagreements exist even
within liberatory movements; thus, we cannot assume such movements

automatically cultivate non-ideological perspectives.

In fact, all movements must learn how to define what con-
stitutes justice and injustice, how to frame these issues, and how to
make their political demands heard.* This learning process can also be
shaped by ideological beliefs. For this reason, we need to distinguish

between needs and needs based disconrse. As Nancy Fraser explains, a

ci
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difference exists between needs, or “whining or displeasure”—to quote
Haslanger—and #he disconrse available for turning whining and displea-
sure into political complaints.” This distinction is essential because
supposedly liberatory movements can have their needs shaped by ideo-
logical discourses. For example, Tom Pedroni explains how black social
movements around school choice transformed African-Americans’
general need for equitable schools into support for neoliberal school
choice policies.® Pedroni explains how blacks’ support for school
vouchers was built by “raising the consciousness” of black people

and responding to their “gut refusal,” to use Haslanger’s language, to
accept the racist public educational system within Milwaukee, Wiscon-
sin.” However, the consciousness raising activities around the framing
of educational injustices were also contested. Debates occurring within
the black public sphere in Milwaukee were disputed, with no unified
oppositional movement emerging. Instead, the black public sphere was
(and is) composed of different actors drawing upon different ideas,
rituals, and long-standing patterns of interactions within the black
intellectual tradition.® These different groups were all engaged in “rais-
ing consciousness” to help others see how to frame the educational
injustices blacks were facing in Milwaukee. Nonetheless, the dominant

demand that emerged was in support of neoliberal school choice.

I note this example for three reasons. First, oppositional
movements are diverse, and disagreements exist even within these
movements. Second, oppositional movements can draw upon different
and conflicting strains of oppositional cultural ideas (i.e., needs based
discourses) to frame their political demands. Third, ideology can shape
how oppositional movements learn how to form and frame their polit-
ical demands. One may disagree with my claim that the African-Amer-
ican groups supporting school vouchers were liberatory. While this dis-

agreement has merit, it merely highlights the larger point I am making:
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we cannot presuppose that consciousness raising activities within liber-
atory movements inherently lead to non-ideological political demands.
This being the case, I believe, any ideological critique must normatively
explain how to distinguish between ideological and non-ideological be-
liefs. For Haslanger’s approach, specifically, at least two questions must
be addressed. First, how does she normatively describe what constitutes
a liberatory movement’? Second, how are individuals and movements

capable of identifying and employing non-ideological discourses?
SKETCHES FOR A CRITICAL PEDAGOGY

I 'am not saying Haslanger lacks the conceptual tools for ad-
dressing the paradox of ideology. Instead, my argument is she insuf-
ficiently foregrounds her normative theory, thus making it unclear
how she avoids this paradox. An ideological critique can often assume
someone (or group) can tell others they are misperceiving their own
reality.” This assumption can become belittling when it fails to respect
individuals as free and autonomous persons. When this occurs, an
ideological critique can become paternalistic at best or authoritarian at
worst.'’Avoiding these shortcomings requites a clear normative way to
distinguish between ideological and non-ideological beliefs. Moreover,
addressing this paradox matters for education because it helps to ex-
plain the morally justifiable practices teachers can use to assist students

in challenging ideological domination.

In moving forward, let me briefly offer a normative approach
that aims to cultivate “critical individuals,” while avoiding the above
noted harms. An ideological critique is incomplete without a norma-
tive conception of democracy and the role of autonomy within public
deliberation."' As Christian Rostboll argues, we should see an “ideo-
logical critique as part of a process of public deliberation and thereby as

patt of the exercise of public antonomy.”'> Here, public antonomy means the
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intersubjective form of self-governance that individuals exercise with
others to ensure all social practices affecting an individual’s life meet
the standards of public justification.” In this sense, public autonomy
is tethered to public deliberation: public autonomy is exercised when
individuals are provided opportunities to participate within the process
of public deliberation, express their opinions and perspectives, reflect

upon their beliefs, and reasonably consider different perspectives.'

Educators should see the task of critiquing ideological forma-
tions as intrinsically tied to teaching individuals how to engage in pub-
lic deliberation and exercise their public autonomy. More specifically,
an ideological critique, as Rostboll argues, aims to “trigger self-reflec-
tion.””” This means an ideological critique “plays the role of provoking
such a process of deliberation by initiating processes of self-reflec-

tion.”!¢

An education for public autonomy (i.e., a civic education) aims
to teach children the skills, habits, and dispositions to both effectively
engage in public deliberation and transform society in a manner that
deepens democracy.'” For educators, this means creating learning spac-
es where students can reflect upon how the content of their beliefs
are shaped by social and historical circumstances as well as how these

beliefs might function to reproduce unjust conditions.

However, a critical educator is not the arbiter of truth. In-
stead, they help facilitate the process of self-reflection: they create
learning spaces where students can exercise their public autonomy
and reasonably engage with the beliefs and perspectives of others.
Teachers should cultivate learning environments that aid students in
understanding how ideological beliefs operate by closing, limiting, or
distorting one’s reflective process, and how such beliefs function to
close off opportunities to think differently about the social problems

facing society."® For example, the ideology of natural property rights
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within capitalism often operates by closing off the reflective pro-

cess needed for people to envision and listen to perspectives aimed

at providing individuals with material resources, regardless of their
participation within the labor market."” This ideology limits the public
debate over welfare policies, because it assumes one’s income should
almost solely be tethered to one’s patticipation in the labor market *.
My point is that teachers (or anyone else) should not assume a policy
or perspective is the non-ideological perspective. Instead, they should
assist students in seeing how ideology operates to limit one’s ability to
envision and listen to the kernels of rationality within certain policies,

perspectives, or beliefs.

This also means an education aimed at challenging ideological
domination should not assume oppositional groups (or oppositional
knowledge) are inherently non-ideological. Instead, educators should
view oppositional groups as oze means for triggering self-reflection
and expanding public deliberation. Oppositional groups can have such
an effect because it can embody kernels of rationality that could open
new perspectives. However, oppositional groups also embody ker-
nels of irrationality that must be interrogated. Overall, the normative
goal should be expanding public autonomy. This would mean helping
students overcome blockages or restrictions in the deliberative process
and opening opportunities for them to see issues in new ways. It also
entails aiding students in understanding counter public discourses and

how to form new publics.

Before concluding, I want to make one cautionary note. A
critical education must be wary of using traditional forms of education
to engage in an ideology critique.”’ As Michael Apple explains, ideology
can reside in both the content and the form of the curticulum.” For in-

stance, the traditional structure of school can reinforce the paradox of



cvi

Educating to Challenge Ideology

ideology by assuming the teacher is the “bearer of truth.” These ped-
agogical practices can become paternalistic or authoritarian when they
treat students as passive recipients of “the truth”.” Effectively chal-
lenging ideology requires democratic schools and classrooms because
such spaces treat students as active agents with public autonomy.* In
addition, democratic schools also ensure that the teacher’s viewpoint,
and the school structure, can be subjected to an ideological critique.

In the end, an education aimed at challenging ideological domination
must be grounded in a normative appreciation of democracy and pub-

lic autonomy.

1 Sally Haslanger, “Reproducing Social Hierarchy (or Not!),” Philosophy of
Education 77, no. 2 (2021).

2 Rahel Jaeggi, “Rethinking Ideology,” in New Waves in Political Philosophy,
ed. Boudewijn de Bruin and Christopher Zurn (Basingstoke England & New
York: Palgrave Macmillan, 2009).

3 Cedric Johnson, “The Triumph of Black Lives Matter and Neoliberal
Redemption,” Nonsite.Org, June 9, 2020, https://nonsite.org/ the-triumph-
of-black-lives-matter-and-neoliberal-redemption/; Keeanga-Yamahtta Taylor,
From #BlackLivesMatter to Black Liberation (Chicago, Illinois: Haymarket
Books, 20106).

4 Emmanuel Renault, The Experience of Injustice: A Theory of Recogni-
tion, trans. Richard A. Lynch, (New York: Columbia University Press, 2019).

5 Nancy Fraser, Unruly Practices: Power, Discourse, and Gender in Contem-

porary Social Theory (Minneapolis: University of Minnesota Press, 1989).

6 Thomas C. Pedroni, Market Movements: African American Involvement in

School Voucher Reform (New York & London: Routledge, 2013).
7 Pedroni, Market Movements.

8 Michael C. Dawson, Black Visions: The Roots of Contemporary Afri-

VoLuME 77 IssuE 2



Quentin Wheeler-Bell cvii

can-American Political Ideologies (Chicago: University of Chicago Press,
2003).

9 Robin Celikates, Critique as Social Practice (.anham, Maryland: Rowman
& Littlefield International, 2019); Terry Eagleton, Ideology: An Introduction
(London; New York: Verso, 2007).

10 Christian E. Rostboll, Deliberative Freedom: Deliberative Democracy as
Critical Theory (Albany, NY: State University of New York Press, 2009);
Maeve Cooke, Re-Presenting the Good Society (Cambridge, MA: MIT Press,
2006).

11 Quentin Wheeler-Bell, “Standing in Need of Justification: Michael Apple,
R.S. Peters and Jurgen Habermas,” Journal of Curriculum Studies 49, no. 4
(July 4, 2017): 561-78.

12 Christian F. Rostboll, Deliberative Freedom: Deliberative Democracy as
Critical Theory (Albany, NY: State University of New York Press, 2009), 149.

13 Jurgen Habermas, Between Facts and Norms: Contributions to a Dis-
course Theory of Law and Democracy (Cambridge, UK: New York: The
MIT Press, 1998); Rainer Forst, Contexts of Justice: Political Philosophy
beyond Liberalism and Communitarianism (Berkeley, CA: University of Cali-
fornia Press, 2002).

14 Kevin Olson, Reflexive Democracy: Political Equality and the Welfare
State (Cambridge, MA: MIT Press, 2000).

15 Rostboll, Deliberative Freedom: Deliberative Democracy.
16 Rostboll, 147.

17 Quentin Wheeler-Bell, “Broken Glass: The Social Evil of Urban Poverty
and a Critical Education,” Educational Policy 33, no.7 (February 9, 2018):
1076-1102.

18 James Bohman, ““When Water Chokes” Ideology, Communication, and

Practical Rationality,” Constellations 7, no. 3 (September 1, 2000): 382-92.

19 Kathi Weeks, The Problem with Work: Feminism, Marxism, Antiwork



cviii

Educating to Challenge Ideology

Politics, and Postwork Imaginaries (Durham, NC: Duke University Press
Books, 2011).

20 Erik Olin Wright, Envisioning Real Utopias (Brooklyn, NY: Verso, 2010);
John Christman, The Myth of Property: Toward an Egalitarian Theory of
Ownership (New York: Oxford University Press, 1994).

21 David Blacker, The Falling Rate of Learning and the Neoliberal Endgame
(Zero Books, 2013).

22 Michael W. Apple, ed., Ideology and Curriculum, 3rd ed. (London, UK:
Routledge, 2004).

23 Paulo Freire, Pedagogy of the Oppressed, 30th Anniversary Edition (New
York: Bloomsbury, 2000).

24 Kenneth A. Strike, Small Schools and Strong Communities: A Third Way
of School Reform (New York: Teachers College Press, 2010); Kathleen
Knight Abowitz, Publics for Public Schools: Legitimacy, Democracy, and
Leadership (Boulder, CO: Paradigm Publishers, 2014).

VoLuME 77 IssuE 2



